












AP® ENGLISH LANGUAGE AND COMPOSITION 
2008 SCORING GUIDELINES (Form B) 

 
Question 1 

 
The score should reflect a judgment of the essay’s quality as a whole. Remember that students had only  
15 minutes to read the sources and 40 minutes to write; therefore, the essay is not a finished product and 
should not be judged by standards that are appropriate for an out-of-class assignment. Evaluate the essay 
as a draft, making certain to reward students for what they do well. 
 
All essays, even those scored 8 or 9, may contain occasional flaws in analysis, prose style, or mechanics. 
Such features should enter into the holistic evaluation of an essay’s overall quality. In no case may an 
essay with many distracting errors in grammar and mechanics be scored higher than a 2. 
______________________________________________________________________________________ 
 

9    Essays earning a score of 9 meet the criteria for 8 essays and, in addition, are especially 
sophisticated in their argument, skillful in their synthesis of sources, or impressive in their 
control of language. 

 
8   Effective 
 
Essays earning a score of 8 effectively develop a position on whether or not there should be specific texts 
that all students of high school English must read. They support their position by successfully 
synthesizing* at least three of the sources. The argument is convincing, and the student uses the sources 
effectively to develop a position. The prose demonstrates an ability to control a wide range of the elements 
of effective writing but is not necessarily flawless. 
 

7    Essays earning a score of 7 fit the description of 6 essays but are distinguished by more 
complete or more purposeful argumentation and synthesis of sources or a more mature  

 prose style. 
 
6   Adequate 
 
Essays earning a score of 6 adequately develop a position on whether or not there should be specific 
texts that all students of high school English must read. They synthesize at least three of the sources. The 
student’s argument is generally convincing, and the student generally uses the sources to support a 
position, but the argument is less developed or less cogent than the arguments of essays earning higher 
scores. The language may contain lapses in diction or syntax, but generally the prose is clear. 
 

5    Essays earning a score of 5 develop a position on whether or not there should be specific texts 
that all students of high school English must read. They develop the position by synthesizing at 
least three sources, but their arguments and their use of sources are somewhat limited, 
inconsistent, or uneven. The argument is generally clear, and the sources generally develop the 
student’s position, but the links between the sources and the argument may be strained. The 
writing may contain lapses in diction or syntax, but it usually conveys the student’s ideas 
adequately. 

 
 
 
 
 
__________________________ 
*For the purposes of scoring, synthesis refers to combining the sources and the student’s position to form a cohesive, supported 
argument and accurately citing sources. 
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AP® ENGLISH LANGUAGE AND COMPOSITION 
2008 SCORING GUIDELINES (Form B) 

 
Question 1 (continued) 

 
4   Inadequate 
 

Essays earning a score of 4 inadequately develop a position on whether or not there should be specific 
texts that all students of high school English must read. They attempt to present an argument and develop 
the position by synthesizing at least two sources but may misunderstand, misrepresent, or oversimplify 
either their own argument or the sources they include. The link between the argument and the sources is 
weak. The prose of 4 essays may suggest immature control of writing. 

 
3    Essays earning a score of 3 meet the criteria for a score of 4 but demonstrate less 

understanding of the sources, less success in developing their own position, or less control  
 of writing. 

 
2   Little Success 
 
Essays earning a score of 2 demonstrate little success in developing a position on whether or not there 
should be specific texts that all students of high school English must read. They may merely allude to 
knowledge gained from reading the sources rather than citing the sources themselves. These essays may 
misread the sources, fail to present an argument, or substitute a simpler task by merely responding to the 
question tangentially or by simply summarizing the sources. The prose of 2 essays often demonstrates 
consistent weaknesses in writing, such as a lack of development or organization, grammatical problems, or 
a lack of control. 
 

1    Essays earning a score of 1 meet the criteria for a score of 2 but are especially simplistic or are 
weak in their control of writing or do not cite even one source. 

 
0     Indicates an on-topic response that receives no credit, such as one that merely repeats the prompt. 
 
—   Indicates a blank response or one that is completely off topic. 
 

© 2008 The College Board. All rights reserved. 
Visit the College Board on the Web: www.collegeboard.com. 



©2008 The College Board. All rights reserved. 
Visit the College Board on the Web: www.collegeboard.com.



©2008 The College Board. All rights reserved. 
Visit the College Board on the Web: www.collegeboard.com.



©2008 The College Board. All rights reserved. 
Visit the College Board on the Web: www.collegeboard.com.



©2008 The College Board. All rights reserved. 
Visit the College Board on the Web: www.collegeboard.com.



©2008 The College Board. All rights reserved. 
Visit the College Board on the Web: www.collegeboard.com.



©2008 The College Board. All rights reserved. 
Visit the College Board on the Web: www.collegeboard.com.



©2008 The College Board. All rights reserved. 
Visit the College Board on the Web: www.collegeboard.com.



©2008 The College Board. All rights reserved. 
Visit the College Board on the Web: www.collegeboard.com.



AP® ENGLISH LANGUAGE AND COMPOSITION 
2008 SCORING COMMENTARY (Form B) 

 
Question 1 

 
Sample: 1A 
Score: 8 
 
The first paragraph of this effective essay has pertinent content (none of the trivially obvious 
generalizations typical of lower-scoring responses) and personal observation relevant to its thesis. The 
thesis alludes to issues found in the sources (standardization, exclusion, a changing world) but is not 
dependent on the language or specific argumentation used in these sources. The language is controlled 
throughout the essay, which has sophisticated vocabulary and sentence structure. The student’s 
synthesis of sources is effective. Source A (Landow) is examined in terms of wording and specific claims, 
points that are interspersed with the student’s own interpretive statements. The student lingers in 
discussion of Landow but also explicitly references Eshleman (who is cited by Greer in Source C) and 
nicely connects the arguments of these two sources. Source B is also implicitly invoked with a mention of 
“‘Lord of the Flies’” as a canonical work that can be better understood if read in conjunction with 
nonstandard texts. The discussion of Source F is also effective. The concluding paragraph has an 
interesting flourish, which goes beyond the main argument of the essay: “The Webers, Lockes and Marxes 
of tomorrow can not be formed by a society that seeks success through conformity.” The concluding 
sentence is also particularly strong. 
 
Sample: 1B 
Score: 5 
 
The opening statement of this essay (“In every school there are teachers and students”) is not particularly 
insightful, but the introductory paragraph is reasonably developed. There is some sophisticated 
identification of issues from the sources, such as “distinct culture,” which informs the student’s argument 
against having a standard reading list. Source C is paraphrased in somewhat specific terms, but the 
treatment is less thoughtful and less directed toward synthetic argument than in upper-half essays. The 
third paragraph includes a discussion of the kind of noncanonical source that might be appropriate in the 
United States (Fast Food Nation), which is compared with a noncanonical source appropriate for readers in 
Sudan (What Is the What). This outside information enhances the information provided in Source E and 
supports the student’s thesis. The essay is briefly but inconsistently adequate, which is why it received a 
score of 5. 
 
Sample: 1C 
Score: 2 
 
This unsuccessful essay begins with a trivially true introductory statement—that each teacher “teaches 
differently.” The thesis is a simplistic paraphrase of source positions that offers no real argument. This is 
followed by descriptions of Source B and Source C that use simplistic language for limited interpretations. 
The conclusion is based on a claim that students need interesting reading material rather than on any 
synthesis of the sources. 
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