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Cell phones have been widely available for ovemtyeears, but schools and legislators haven't
yet reached a clear decision on their approprisg¢eini schools. With cell phone use becoming
more and more ubiquitous, particularly among higfos| students, and cell phones becoming
more and more sophisticated, conflicts arise wheomes to students, schools, and cell phones.

Imagine that your school is considering implememnanschool-wide cell phone policy.
Carefully read the following seven sources, inahgdihe introductory information for each
source. Then synthesize information from at l&@aste of the sources and incorporate it into a
coherent, well-developed essay that identifiekthepractices associated with appropriate and
effective cell phone use in your school and dev&lp argument justifying their inclusion and
implementation in the policy.

Make sure that your argument is central; use thieces to illustrate and support your reasoning.
Avoid merely summarizing the sources. Indicate ntyeahich sources you are drawing from,
whether through direct quotation, paraphrase, omsary. You may cite the sources as Source
A, Source B, etc., or by using the descriptiongarentheses.

Source A (Shaw)

Source B (U. of Alabama)
Source C (Myers)

Source D (Reid)

Source E (Ulriksen)
Source F (Barseghian)
Source G (Lenhar)



Source A

Shaw, Katherine “Students and Cell Phones: Contspvia the ClassroomYahoo Voicesluly 4, 2005. Yahoo,
Inc. < http://voices.yahoo.com/students-cell-phec@stroversy-classroom-3387.html> August 6, 2012

Katherine Shaw is an elementary school teacher ffermessee.

Pros and Cons of Student Cell Phone Uderoponents of student cell phone use point torthry benefits of cell
phones. Cell phones, they say, are useful to batbrips and students when scheduling after-schéiwltexs and
changes in family plans (such as afternoon pickimaps). When parents are able to contact studenteibphones,
office staff receive fewer calls from parents--sdliat often require that messages either be dawithe classroom
or relayed to teachers via in-class telephoneadtition, cell phones can be lifesavers in an eerarg, providing
police with vital and timely information. Cell phes have another use in emergencies: by contactirgn{s
directly, students help keep school phone linesapgtead of jammed with calls from worried pareftsme
teachers also point out that cell phones haveiteafe academic uses. Older students can conduneghterviews
during class time with teacher supervision, fotanse. Also, many cell phones now have Internealogipy, built-
in calculators, and memories able to hold entireksoFor schools with limited technologies avaiatd students,
cell phones mimic the computers that the classroway lack. Detractors say that drawbacks to studelhphones
outweigh the benefits. The primary concern is taditphones distract students. Even though mostashiequire
that phones be turned off during school hours, suefie is difficult to enforce; for instance, stuntls who leave
class for a bathroom break could use the phoneswhit of the room. Cell phones are now so smallshalents
can use them surreptitiously in class as wellipaerly text messaging and video games. Shouldaae ring in
class, the entire classroom is disrupted--and graaleport that many students will answer the €&ikating and
inappropriate photos are also concerns associdthc@ll phones. As cell phones become more sdphtst and
powerful, opportunities for cheating increase. Teas have caught high school students taking @staf tests to
pass along to students in later classes, for instar accessing photos of textbook pages or miniéisg tests.
Inappropriate photos taken in locker rooms andaests have also become a problem in some schobishw
carries the potential for lawsuits; many schooteys have banned camera phones while still allowamjtional
cell phones. In some areas, only the more privdegadents own cell phones, leading to envy, aufthli
socioeconomic stratification, and sometimes tf@ftponents of cell phone use in schools point aattitts unfair to
allow well-off students to benefit from them anchgéehe same benefits to poorer studehitsiting Student Use
of Cell PhonesMany school boards have tried setting limits olhmieone use without banning cell phones
completely. Requiring that phones be turned offrduschool hours, confiscating phones from studeatsht
using them in class, and requiring that phonesb#&svoice mail only have all had limited succe¥sime teachers
are so frustrated with cell phone interruptiong thay collect the phones at the beginning of ctagsreturn them
as students leave. With fears of lawsuits if stisl@nthout cell phone access are caught in truageney
situations, some school systems have banned stoeléphones from campuses but have supplied stsidéth
donated phones that only call emergency numbelger@thools require that students turn phonestieaohers
before tests; students caught with cell phonesdugsting are given automatic failing grades. 0ty all schools
prohibit students from disrupting classrooms witlygtones, music, or sound effects from cell phoBé®rt-Term
Solutionst's not clear when--or even if--the controversgarding cell phones will be resolved. What is icisa
that cell phones have become a permanent parcaftgoSome teachers argue that trying to ban stuzidl phones
is as futile as former efforts to ban calculateosrf classrooms. Still, schools need guidelinesotgeon
inappropriate cell phone use. Teachers shouldgobstol and classroom policies regarding cell phoaed the
class should discuss the policies at the beginoirige school year. Consequences for violatingothieeies should
be substantial enough to make an impresdibe. Future of Cell Phones in the Classroor€ellular technology
has improved drastically in the last few years.rEn®re drastic improvements and changes are joghdrthe
corner. Keeping up with technological advanceotsaasy, particularly when benefits and drawbachg ot be
clear, but it is necessary. Well-thought-out célbpe policies enable schools to continue to refleetsociety they
serve.



Source B
“Text Messaging and Its Effects on Teens’ Grammahé University of Alabama: Computers and Applied
Technology Program. 2009. University of Alabama
August 8, 2012. < http://www.ua.edu/edtechcases >

The Case — Carol and Chase

Carol and Chase are two students that attensktime high school and are in the same English dlass,
they would not consider themselves friends, as Haag out with other groups outside of school. Caparents
have a limited plan on their phone bill and curienainnot afford unlimited text messaging and tfeme=do not use
it too often. Carol’s best friends also live in Il@ighborhood, and usually, she talks with themearson, not over
text messaging. Occasionally, Carol may text onleeoffriends to see where they are, but as mentieadier, she
cannot text very much due to her family’s phond/f#an. At school, Carol is a very good student Soiknce is her
favorite subject but she enjoys English too. Ctafahily, on the other hand, has unlimited text saging, and he
uses it quite frequently. In fact, his phone Wiites that he texts about 3500 messages a month.

In their ninth grade English class, Carol, Chasgl, their peers had to write a formal paper. Afterpaper
was finished, Mrs. Diego, the English teacher,grs=i the students into pairs for peer-reviewingoOaas paired
up with Chase. The two traded papers and Caratedsome oddities in some of the sentences Chaxde.wr
However, she did not want to anger Chase so shegkiéggt. When Mrs. Diego read Chases’ paper, shedo
something that she has seen in several of herrgtideer the past few years. Only about two ordlsentences in
the entire paper had an instance of informal ugexdflanguage in it, such as “b/c” or “cuz” fordaeise. However,
the paper is fraught with short, choppy sententasdive no depth and explanation to the givenctopi

Carol's paper was not perfect, for English is Imet best subject and she is certainly not contitertevith
writing. However, Carol tried her best, and whea sfade a main idea statement in a paragraph, ppersed that
statement with supporting facts, details, and detons. While Carol may not be any smarter thaasgh her grade
on her paper is certainly higher.

Source C
Myers, Jennifer. “Texting Affects Ability to Interpt Words.”U Today February 17, 2012. University of Calgary.
08/06/2012. < http://www.ucalgary.ca/news/utodayfimry17-2012/texting >

A study done by Joan Lee for her master’'s theslimguistics has revealed that university studevite
text more are less accepting of new woRkssearch designed to understand the effect ofrtegsaging on
language found that texting has a negative impagtemple’s linguistic ability to interpret and aptevords.

The study, conducted by Joan Lee for her mastee'sis in linguistics, revealed that those who xtere
were less accepting of new words. On the other H#ede who read more traditional print media saghooks,
magazines, and newspapers were more accepting eathe words.

The study asked university students about thettingahabits, including text messaging, and presknte
them with a range of words both real and fictitious

“Our assumption about text messaging is that ibareges unconstrained language. But the study found
this to be a myth,” says Lee. “The people who ata@more words did so because they were bettertaliéerpret
the meaning of the word, or tolerate the word, éf/#imey didn’t recognize the word. Students whpared texting
more rejected more words instead of acknowleddiegtas possible words.”

Lee suggests that reading traditional print megj@oses people to variety and creativity in languthge is
not found in the colloquial peer-to-peer text mg#sg used among youth or ‘generation text’. Shessagding
encourages flexibility in language use and tolegamicdifferent words. It helps readers to devekipissthat allow
them to generate interpretable readings of newnaswal words.

“In contrast, texting is associated with rigid lingtic constraints which caused students to rejecty of
the words in the study,” says Lee. “This was ssipg because there are many unusual spellingextisms” such
as “LOL” in text messaging language.”

Lee says that for texters, word frequency is anoirignt factor in the acceptability of words.

“Textisms represent real words which are commonigvkn among people who text,” she says. “Many of
the words presented in the study are not commambyvk and were not acceptable to the participantisarstudy
who texted more or read less traditional print raedi



Source D
Reid, Geneva. “The Top 5 Ways Students Use Techgdto Cheat.'HigherEd Morning Drexel University Online.
< http://www.higheredmorning.com/the-top-5-waysents-use-technology-to-cheat >

They can do it faster and more easily than evesreeBut what's most worrisome: Today’s studenty ma
not think cheating is wrong.

Let’s start with the facts.

According to a recent survey by Common Sense M&8i#%, of teens use their cell phones to cheat.

And if you're wondering how they do it:

e 26% store info on their phone and look at it whdking a test

e 25% send text messages to friends, asking for asswe

e 17% take pictures of a test — and then send htei friends

e 20% use their phones to search for answers omtamket

»  48% warn friends about a pop quiz with a phoneaaléxt message

If cheating’s gone high-tech, so have morals: 2%%@ns consider the above actions “helping” not
cheating.

When it comes to the Internet, 52% say they’ve gadan some type of cheating.

But again, they don’'t see much wrong with it: 36&n'd view downloading a paper as a serious offense,
and 42% believe copying text from the Web is a mofense at its worst.

Educators are put in the difficult spot of tryimgdatch something that’s difficult to detect in didah to
dealing with students who seem to have a loosaitiefi of “collaboration.”

At Canada’s Simon Fraser University, administratarge come up with a new failing grade for cheating
students: FD. Given to repeat offenders, the miagson a student’s transcript for two years.

Will a different kind of failing grade matter toustents? Or do we need another solution?



Source E
Ulriksen, Mark. CoverThe New YorkerJuly 32, 2012. Condé Nast Collection
July 28, 2012. < http://www.condenaststore.comi-sp/New-Yorker-Cover-July-23-2012-Prints_i89894htm >
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Source F
Barseghian, Tina “How Teachers Make Cell PhoneskWifothe Classroom.kMindShift
May 10, 2012. KQED — National Public Radio. 8/3/2(ttp://blogs.kged.org/mindshift/2012/05/how-teacs-
make-cell-phones-work-in-the-classroom/

Technology is revolutionizing the world of educatiereplacing familiar classroom tools and changthg way we
learn. MindShift explores the future of learninggilhits dimensions — covering cultural and tectogy trends,
groundbreaking research, education policy and matee site is curated by Tina Barseghian, a jourstadind the
mother of a grade-schooler.

WHEN IT WORKS

In Ramsey Musallam’s A.P. Chemistry class at Satteart Cathedral Preparatory in San Francisco, cell
phones are a natural extension of the way he conwaui@s with his students.

As soon as kids walk in, Musallam sends out alitagt through Remind101, asking them a challenge
guestion that’s related to the day’s lesson. “Fpesison to tell me the units on K for a second ordaction gets
chocolate,” he types and sends off. His studentsvidme does this regularly, so they're constanthjcgating the
guestion during the day, in and out of class.

“Sure, that’s kind of cute,” he says, admittingtttaan be seen as gimmicky. “But more importaritly
my mind that's saying, ‘You're carrying around sdhieg that | can contact you with.’ It's a fun watgsstay
motivated in our day, which can be pretty dry somes. It's a chance to think about what we're l@agroutside
the context of state testing.”

“I want it to be as rich and as visual as possibleant them to see things, not just know it.”

Once the class settles in and things are rolling@lthe steady hum gets louder when kids areezkoit
working together, then quieter again when they'ogking out problems on their individual little whhoards (to be
clear, these are not digital).

Musallam constantly walks around, sending out dives — “Write the answer on your table!” ““I want
you guys to come up with an answer now, and tart’it'‘What'’s the ridonculous choice out of all Beanswers
here?”

Students work in groups, and when they have a iqumeshey call him over. He arrives with iPad imda
and records his voice and his writing on the iReldch he immediately uploads to the class websitetker
students can benefit from the explanations instegasly. (This, by the way, is another form ofigul teaching, he
says.)

“This way, if | need to explain a common questiemeryone can access it,” he says. “I don’t havepeat
myself going from group to group.” But rather thetop what everybody else is doing so he can explaoncept,
students can watch the video he just created yf tieed to. “I'll just tell them to look at the oné tutorials to find
out about common questions,” he says.

Ramsey Musallam considers the online poll reflectirs students' answers.

During class, he asks students to take a multiptéee quiz and send in their answers through agoll
their cell phones. The students’ votes are immeliatisplayed on the projector that's hooked upiteallam’s
laptop.

This is key, Musallam says, because seeing theexaghat get the most votes makes a big impression
his students. “If they all held up note cards 8wt their answers — A,B,C or D — the visual of tistractors’
[the wrong answers] wouldn’t be as powerful,” bgs “And this makes the experience more immediatant it
to be as rich and as visual as possible. | wamh tteesee things, not just know it.”

Musallam can list a litany of reasons why and hoobite devices spice things up in class. “The data
integration wouldn’t be as rich, the experience lgoll be as dynamic, the cognitive load is highdg’says. But
even though all but one of his students have d¢elhps and use them for polling and instantaneoizziqy, it's
clear that they would be just as rapt in the ctamsr activities without them; they’re not necesgdiitated on the
fact that they're using cell phones or that thegeeing instantaneous results of their polls. Tég#s and ears are
on him.

What makes Musallam’s class an interesting casky séuthat his teaching practice is based on aifipec
technique: he incorporates peer-instruction andiigepased learning, mirroring Harvard professocBiazur. The
videos and polls just help support that.

“I'm using it in the context of peer instructionhigh is research based. You get anonymous feedback,
which is great, and kids see all that informationdensed,” he says. “Sometimes it's just cute ancahd that



wears off. But much more often, it's more efficiamd meaningful, and it makes the classroom fkeldi bigger
place.”

Seventh-grade history teacher James Sanders, atloete at Kipp San Francisco Bay Academy, makes the
analogy of the cell phone as a tool being usednmdern-day shop class: It makes things a lot rasie

As Mussallam writes on the iPad, it's being showrh® projector.

Though every student in his history class has agl&oB8hromebook, only 60 percent have what he calls
“smarter” phones, and many have iPod Touches. Smbéeatudents work in groups of three or four.

IS IT WORTHWHILE?

But for every teacher who'’s able to seamlesslygirete cell phones and other mobile devices, there’s
another who doesn't see the transformation asyedslul Barnwell, who now teaches English and digitedia at
Fern Creek Traditional High School in Louisvilleehtucky, decided to stop using cell phones in ddiss giving
it a go with an eighth-grade class.

Barnwell bucked the school’s policy and used Paigwhere for both multiple-choice and open-ended
exit poll questions. About three-quarters of thelshts had cell phones at the time.

“Writing concise paragraphs explaining complex apts is incredibly powerful.”

“The kids were pumped up to use their taboo deyidessays. “After a few trials, they quickly undeyod
how to submit their answers, and the engagemetdrfa@s high since their responses popped up betprojected
screen.”

But he was uneasy with excluding those who didaiteha phone or the ability to text. And, he saiihe
of the “class clowns” took advantage of the anoryrof the polling to text inappropriate statements.

“I decided it wasn’t worth the time or the hasslieg’ says.

Barnwell doesn't like the idea of letting studemtgeet information to a common address and hasuotido
an application that “promotes efficient ‘best praetyet. “But I'm also not seeking it out,” he sayadding that
because he’s got 10 desktop computers in his ductass, students can use them for research psaedtlooking
up facts online.

Barnwell hasn’t given up completely on cell phortesugh. “If | can plan a lesson to ensure thabhig
level thinking is encouraged and greater partioggpeti might try phones again,” he says. “As fapadling and
other simple uses, | see little benefit at thisypdican’t stand how most teenagers thoughtlemstiyeven
belligerently use Twitter.”

TEACHING DIGITAL CITIZENSHIP

It's not uncommon for kids to use cell phones fagpropriate behavior at school. But some belibaé t
when students misuse the devices at school, teanohgst step in.

“It's our responsibility as educators to teach Kidsv to interact with the world,” Sanders says.§$@
interpersonal human conversations are incrediblyakde.”

Cell phones are just another tool, like pen ancepap

At Sacred Heart, where Ramsey Musallam teachescti@ol's cell phone policy is shifting, as they tio
sort out their social policies.

“Right now, kids can’t use cell phones unless &heainstructs them, but that's evolving,” sayspipal
Gary Cannon. But if kids are using them to takéypes, they're not reprimanded by faculty.

The staff fully recognizes that the cell phoneuist ja tool. Twitter and texting are just tools useday or
do what might happen in the hallways and dinindsha&gardless.

“The challenge is giving them a sense of a didaatprint,” Cannon says.

For Musallam, that's all part of how he sees hizas an educator.

“I'm here to serve my students,” he says. “If wa teverage cell phones in a way that's meaningful,
going to do it.”



Source G
Lenhar, Amanda. “Teens and Mobile Phones OvePtst Five Years.Pew InternetAugust 19, 2009. Pew
Research Center. 8/04/2012. < http://www.pewirgeang/Reports/2009/14--Teens-and-Mobile-PhonestDat
Memo/1-Data-Memo.aspx?view=all >

Demographics of Teen Cell Phone Users
The percentage of teens in each demographic group who have a cell phone

% of teenz

All toans T1%

Male TO%
Female 72
Ago
12-14 5%
1517 83"
White (not Hispanic) T3%
Elack (not Hispanich G4
Hispanic (English-speaking) 71
B —
Yes T2%"
Mo =

Household [ncome

Less than 530K 625%
F20K-350K 63
$50K-575K 72
hore than $75K 7o

* indicates a statistically significant difference from other data points within the same demographic variable,
Source; Pew Intermet & American Life Project, Gaming and Civic Engagement Survey of Teens/Parents,
Mov, 2007 -Feb. 2008, M=1,102 and margin of emor is +-3%, based on all teens ages 12-17,

Pew Internet
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